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CHAPTER I
INTRODUCTION
Since the sixties, there has been an increasing number
of black social scientists who have conducted empirical research
for the purpose of examining and redefining theories concerning
minorities, the pathological family structure, low achieve¬
ment goals, etc.. The objective has been to critically assess
the validity of these theories insofar as they: 1) explain re¬
ality 2) are grounded in reality and 3) tell how to change reality.
The latter recommendation reflects the development of a notion
of alternative theoretical perspectives through which group dif¬
ferences can be understood, as opposed to the pre-existing mono-
cultural definitions of the nature of group differences. It was
not until recently, since the seventies, that this recommendation,
particularly with reference to blacks, began to be recognized as
a requisite to true representation and interpretation of differ¬
ences. Prevalent theories, by white social scientists mainly,
focusing on the Black Family, both individual and collective,
have developed theoretical perspectives for describing black peo¬
ple which give inadequate import to the dynamics of the Black
Cultural Experience.
Evolution of the Problem
Numerous subcultures exist within the American society. As
subordinate groups in the society they are often subjected to
characterizations ie. myths, stereotypes, and fallacies which serve
to Justify the imposed ethnocentricity of the dominant culture
and the assumed inferiority of the various subcultures. Donald
Baker captures the nature of culture in his analysis:
Culture is a fundamental factor of politics...Race
relations can be viewed as group power tests...Of
greatest significance of group power tests are two
types of policy determinations: a) structural deci¬
sions—those which determine the characteristics and
degree of access to and incorporation within struc¬
tures (political, economic, social) that will be ac¬
corded to a group and b) cultural policy decisions—
a society will usually move between one of two poles:
the elimination of subordinate group cultures and
loyalties by a more embracing 'national' culture, '
which is usually the culture of the dominant group, or
establishment of some form of polyculturalism, where
the society recognizes and acknowledges the legitimacy
of the diverse culture, racial, and ethnic groups
found in its midst...whatever form which initial group
contact takes the subsequent configuration of group
relations is most significantly shaped by three factors^
group ethnocentrism, intergroup competition, and the
differential rates of power possessed and utilized by
the given groups.1
The significance of culture in the social and personal defini¬
tion of different groups has been documented cross-culturally:
Sex-role differentiation is universal among human
societies: women and men are assigned different
tasks, rights, and privileges and are likely to be
subject to different rules of conduct...2
It is also recognized that sex-role expectations are primarily
specified within the context of one's culture:
The data of anthropologists and sociologists make it
abundantly clear that across societies the differen¬
tiations between the sexes vary widely in their par¬
ticulars and yet exhibit certain similarities... the
diversities among societies are as remarkable as their
similarities...we must acknowledge the tremendous di-
-3-
versity in societies of the past and the present...3
Statement of the Prohlem
The nature of the prohlem, self-identity for Black Ameri¬
cans, is complex and Involves a historical development. Of
significance to the development of black self-identity are the
periods of the Ancient African Experience, the Slavery Exper¬
ience, and the:Black Power/Civil Rights Movement. The latter
period is most significant because black self-concept was fo¬
cused upon, hence, a sufficient amount of research and data was
generated. Invariably, these derive from a historical perspec¬
tive and proport the notion of a totally negative black self
concept. The underlying assumptions are that blacks had/
have no choice, as to whether to maintain their heritage or
adopt western American values; are mere victims; and can't create
history. This investigator differs with these premises. She
contends that blacks have a choice and define themselves in
reference to their own culture; are not mere victims; and can
create history.
Thus, the thesis of this investigation is that there are
similarities and differences in the self-concepts and sex-role
perceptions of black men that suggest the existence of norma¬
tive values and attitudes irrespective of educational, socio¬
demographic, and family background differences.among them. It
is realized and appreciated by this investigator that black men
and women are diverse, while simultaneously that there exists
homogenous groups within the population. However, the existing
diversity within the black population of men is conceived to be
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more peripheral than primary, in terms of the quality, develop¬
ment, and continuity of self-concepts and sex-role perceptions.
Black people experience similar customs and traditions, as a
result of ideologies, institutions, and values that are reflected
in their definitions of who they are and what they perceive as
appropriate behaviors.
Based on the above thesis the following hypotheses will be
tested:
1. There are no significant differences in the self-con¬
cepts of non-college, college-student, and college-
graduated black men in this study, as related to edu¬
cational differences.
2. There are no significant differences in the self-con¬
cepts of the black men in the total sample population
of this study, related to varied combinations of fa¬
mily background characteristics.
3. There are no significant differences in the self-con¬
cepts of the black men in the total sample population
of this study, related to varied combinations of so¬
cio-demographic characteristics.
4. There are no significant differences in the sex-role
perceptions of non-college, college-student, and col¬
lege-graduated black men, as related to educational
differences.
5. There are no significant differences in the sex-role
perceptions of the black men in the total sample pop¬
ulation of this study related to varied combinations
of family background characteristics.
6. There are no significant differences in the sex-role
perceptions of black men in the total sample popula¬
tion related to varied combinations of socio-demogra¬
phics characteristics.
7. There are no significant correlations between the di¬
mensions of self-concepts and the adoption of expres¬
sive and/or instrumental role functions for black men
in the sample population, as examined in this study.
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Black people are of interest as a population because of
their unique.economic, social, political, and cultural features
in America. Black men are of exclusive interest because the
dynamics of being black and male in this society have far reach¬
ing implications. Most social scientists attempting to under¬
stand the black community have either neglected to observe black
men at all or observed them from a perspective that has not in¬
cluded the totality of his experiences. Black men are an inte¬
gral and vital part of the black community; they have a signi¬
ficant value to the maintenance and maturation,of it. Thus, the
purpose of this study will be:to investigate the self-concepts
and sex-role perceptions of black men. This study is significant
because it will investigate: l) the self-concepts and sex-role
perceptions of diverse groups, as opposed to homogenous groups eg.
college students, low socio-economic status black men, etc.. 2)
the self-concepts and sex-role perceptions of black men exclusive¬
ly, and 3) assess the relationship betweeen self-concept and
sex-role perceptions of black men, all of which were not previously
done.4
This study can contribute to social science theory in terms
of expanding the present knowledge base, modifying existing mono-
cultural assumptions guiding most studies seeking to understand
the black community and/or black men, and by providing a model
for exploration and analysis of the black community which is
relevant to the black experience.5 This is crucial because so¬
cial science theory underlies most policies, throughout all sec-
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tors, affecting blacks in the society. It has practical signi¬
ficance in micro and macro systems ie. clinical or institutional
settings, as well as significant implications for policies, ser¬
vices, and programs. If the theory is invalid, inappropriate,
and irrelevant, the practice will be equally lacking.
Definition of Terms
Adult Men - Men eighteen years of age or over.
Non-College Men - Men with at least a tenth grade education, but
who are not presently enrolled in post-secondary academic programs
and have had two years or less of post-secondary academic exper¬
iences .
College-Student Men - Men who are presently enrolled in under-
graduate and/or graduate post-secondary academic programs. This
category includes matriculated in bachelor, masters, and/or doc¬
toral programs.
College-G-raduate Men - Men who have earned a post-secondary aca¬
demic degree. This category also includes men who have completed
bachelor, masters, and/or doctoral level degrees.
Self-Concept - The organization and ordering of personal, social,
and family qualities that individuals attribute to themselves as
these qualities related to their identity, self-satisfaction, and
behavior.
Sex-Role Perceptions - An individual's subjective view as to what
is appropriate or inappropriate behavior with respect to his/her
sex.
Educational Differences - Individual sampling units of the study
design that divide men into homogenous groups, according to post¬
secondary status.
Socio-Demographic Characteristics - The combination of socio-dem-
ographic characteristics (including education) that describes the




Prior to a discussion of empirical research relating to the
self-concept and sex-role perceptions of hlack men, it is impor¬
tant to review some of the theoretical premises, that guided most
of these studies. Therefore, this section will include a brief
overview of the major theoretical perspectives on self-concepts,
a discussion of hlack self-concept, and finally, recent empiri¬
cal research, since the seventies, focusing exclusively on the
self-concept and sex-role perceptions of hlack men.
The Nature and Meaning of the Self-Concept
There is no consensus on the definitional nature of the
self-concept. The only clear distinction with regard to self
has been between the terms "concept of self" and "self-concept";
most researchers agree that these two have different meanings.
It is accepted that the "concept of self" is most .oftenjused to
describe isolated aspects of an individual, while "self-concept"
is used to describe the organization of all the the person refers
6
to as "l" or "me." There is also a lack of agreement in terms
of a common referent term. Theorists tend to use terms ie. self¬
esteem, identity, self-identity, self-image, ego-identity, and
self-perception interchangeably with self-concept. Each of the
-8-
approaches define the nature and meaning of self-concept in
terms of their theories of self. The tenacity of the theoreti¬
cal paradignms consequently directs the perspectives on the
nature and meaning of self-concepts.
William James was one of the first investigators to dis¬
cuss the nature of the self-concept within the definitional
framework of "l" and "me." James said that the self consisted
of spiritual, material, and social aspects. He also attributed
to the self a dynamic quality, in terms of self preservation and
7
seeking. James described the fundamental logic and interre¬
lationships of self as both subject and object.
...the total self of me, being as if were duplex,
partly known and partly knower, partly object and
partly subject, must have two aspects discrimina¬
ted in it, of which for shortness we may call the
"me" and the other the "l"...8
It was James, with this global definition of self, who provided a
framework from which much cf the contemporary theories of self-
concept are derived. A significant review of literature reveals
a wide range of philosophical and theoretical explanations rela¬
tive to the nature and meaning of self-concept. Consensus among
the theorists has essentially remained at this global and ab¬
stract level. Because of the multiformities, I will present four
of the major theoretical frameworks that encompass the most wide¬
ly used approaches to understanding and defining the nature and
meaning of self-concept.
The Phenomenological Approach to Self-Concept
Most of the phenomenological research on the self derives
from Roger's Self Theory. Two of the propositions set forth by
Rogers in relation to the definitional nature of the self are:
-9-
As a result of interaction with the environment, and
particularly as a result of evaluational Interaction
with others, the structure of self is formed —an or¬
ganized, fluid, but consistent conceptual pattern of
"l" or the "me^, together with values attached to these
concepts.
The values attached to experiences, and the values
which are a part of the self structure, in some in¬
stances are values experienced directly by the or¬
ganism, and in some instances are values introjected
or taken over from others, but perceived in distorted
fashion, as if they had been experienced directly.9
The phenomenological approach to understanding the self places
a central role on the way an individual perceives stimuli ie.
conscious perceptions, cognitions and feelings. Thus, one
major aspect of this perspective is that behavior is signifi¬
cantly related to the self-concept. Rogers explains:
...all behavior which is perceived as being in the
realm of conscious control is consistent with con¬
cept of self...Consequently, when the concept of
self is changed, alteration in behavior is a pre¬
dictable concommitant. The new behavior will be
consistent with the new structure of self. 10
Empirical studies on the self-concept from the phenomeno¬
logical perspective are described by Wade Nobles:
...most of the empirical work in the contemporary
phenomenological area has been research which re¬
flected some aspect of self-awareness—self-regard,
self-characteristics, self-esteem, etc..11
Behavorial Approaches to the Self-Concept
The basic premise of behavorists is that we can explain be¬
havior insofar as it can be empirically observed or measured.
Therefore, behavorists minimize the importance of understanding
the nature and meaning of self concept. The very nature of a
theory of "self-concept" is antithetical to their basic philoso¬
phy.
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It Is generally postulated by behavorlsts that the self-
concept cannot be scientifically investigated because it involves
assumptions about people which can neither be observed or measured
directly. Of primary focus to the behavorist is the individual's
overt behavior and external environment. The latter factor refers
to the "objective reality" to which an individual responds. Ac¬
cording to this line of thought, the universe is composed of con¬
crete real elements which have well defined and constant proper¬
ties independent of perception of the individual. This view em¬
ploys a deterministic framework for understanding the individual.
Thus, learning and past experiences are seen as the predictors of
present and future behavior.
Edwin R. Guthrie, one of the early exponents of the beha-
vorial approach, illustrates the characteristic behaviorist view:
When we know how men adjust themselves through
learning to their situation, and know also the sit¬
uations to which they have been exposed, have record
of their adjustment, we know the men themselves and
there is no need to speculate the deeper reaches of
the soul until we can explore these with similar
knowledge.12
B.P. Skinner, a noteworthy contemporary behaviorist, also
rejects the importance of an inner self, which he refers to as the
"inner man" and/or "autonomous man." He states that "autonomous
man is a device used to explain what we cannot explain in any
other way. He has been constructed from our ignorance."l3
Some behavorists attach some signicance to the understand¬
ing of the self eg. its utility for predictive and explanatory
purposes. These behaviorists, who give credence to the self-con¬
cept, stress that the effect rather than the content of self con-^
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cept is relevant to an understanding of behavior. Thus, the self-
concept is seen as an intervening variable.
The Existentialist Approach to Self-Concept
Fundamentally, the existentialist approach to self-concept
is a philosophical orientation which endeavors to describe the
reality of the hviman subject in totality. Existentialists point
out that modern science views events in isolation e.g. finds
methods of isolating factors and observing them. There is a
basic dissention with the utilization of scientific method to u
understand the individual. They hold that dynamisms, drive and
pattern or behavior, can't be understood in any given person ex¬
cept in the context of the person as existing or being.
A core concept of existential psychology is the concept of
"being in the world." The implication of this concept is a notion
of unity between the person and the environment; the person and
the environment are seen essentially as one and the same. Rollo
May a noted existentialist describes an existential meaning of
"being":
The full meaning of the term "human being" will be
clearer if the reader keeps in mind that "being" is a
particple, a verb form implying that someone is in
the process of being something. Perhaps therefore,
becoming connotes more accurately the meaning of the
term in this country. We can understand another human
being only as we see what he is moving toward, what
he is becoming. Man...is the particular being who has
come to be aware of himself, be responsible for him¬
self, if he is to become himself.14
From the existential perspective, the self, is a process rather
than a static unchanging content:
I am writing today what I am in part "because of
my historical past and in part because of what I
anticipate to be my historical future. I am also
historical in a collective and social sense; that
is I (identify) to be as mine the history of my peo¬
ple. ..and realize that I am not contained in my
finite and solid appearance but that my being goes
out spatially and temporally.15
The Symbolic Interaction Approach to Self-Concept
The Ssmibolic Interactionist approach to the study of self-
concept is grounded on the assumption that one's self-concept is
a continual product of social interaction with others; the self
emerges through a process of social interaction. The scholars
who have contributed to its development are many and include such
notable figures as George H. Mead, Charles H. Cooley, John Dewey,
and others.
An integral component of Social Interactionism, introduced
by Cooley, is the idea of the "other" as the crucible of self.
Cooley identified the concept of the primary group as the "other"
which provides the individual with definitions of self. He de¬
fines the primary group in the following:
By primary groups I meant those characterized'by in¬
timate face-to-face association and cooperation. They
are primary in several senses, but chiefly in that
they are■fundamental in forming the social nature
and Ideals of the individual. The result of intimate
association, psychologically is a certain fusion of
the individualities in a common whole, so that one Is
very self, for many purposes,- at least, is the com¬
mon life and purpose of the group... it isa "we"; it
Involves the sort of sympathy and mutual identifica¬
tion for which "we" is the natural experience. One
lives in the feelings of the whole and finds the chief
aims of his will in that feeling.l6
George H. Mead, made major contributions to the formulations of
Symbolic Interaction Theory. An integral part of his
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theory of self, is the concept of the "generalized others". He
defines the "generalized other":
The organized community or social group which gives
to the individual his unity of self may be called 'the
generalized other'. If a human individual is to deve¬
lop a self in the fullest sense it is not sufficient
for him to merely take the attitude of other human in¬
dividuals toward himself and toward one another within
the social process and to bring that social process as
a whole into his individual experience merely in these
terms.I7
As described by Mead, the "other" is a..dynamic, attitude bearing
entity which directly influences the individual. Most important
however, is his recognition that the self "takes" the attitude
of the "generalized other" toward itself, interprets it, under¬
stands it, and then incorporates it into his own conceptions and
universe of meanings.18
I9
Garth and Mills add a dimension to Mead's notion of "ta¬
king" from the generalized other; the Importance of selectivity
ie. selection of the "other", in influencing the self concept.
They define jselectivity as either voluntary, whereby the person
chooses as associates those "others" who present favorable atti¬
tudes toward him] or involuntary, whereby the person as a member
of a given institution eg. family member, occupational worker
may find that the attitudes of "others" cannot be ignored with¬
out dire consequences. This is a kind of imposition.
In summary, the three basic premises of this approach are:
1) a human being forms his knowledge of himself and the world
around him through his interactions with others. Two systems
are involved in the process: the social and physical experiences
occurring from the interaction of the individual and his immedi-
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ate environment, usually his family; the social and physical
experiences occurring from the individual and the wider society.
Germane to an understanding of the nature and meaning of
Symbolic Interactionism is a clear understanding of an implied
concept, the role of meaning. Meaning plays a central role in
the interpretative process, mentioned briefly in Mead's theory.
It is a mistake to think that the use of meaning by
a person is but an application of the meaning so de¬
rived...this process (of interpretation) has two
distinct steps. First, the actor indicates to him¬
self the things toward which he is acting;.he has to
point out to himself the things that have meaning...
Second, by virtue of this process of communicating
with himself, interpretation becomes a matter of han¬
dling meanings. The actor selects, checks, suspends,
regroups, and transforms the meanings in the light of
the situation in which he is placed and the direction
of his action. Accordingly, interpretation should not
be regarded as a mere automatic application of esta¬
blished meanings but a formative process in which mean¬
ings are used and revised as Instruments for the gui¬
dance and formation of action.20
This concept is especially relevant to the understanding of
Black Self Concept.
Black Self Concept
The infamous Clark and Clark studies, 1939a are generally
21
considered the pioneering efforts in the black self concept. Of
their four studies the two most noted are the assessment of the
development of racial identification and preference in black chil
dren with the "Dolls Test." In the first test, black nursery
school children were asked to select the doll, from four dolls—
two white' and twO' black, ;the doll which "looks nice" "looks bad"
"looks like you." The Clarks' findings were that the majority
of subjects preferred the white doll and attributed negative char
-15-
acteristics to the colored doll. In a subsequent study, in ad¬
dition to the Dolls Test, a Coloring Test was used. Its subjects
were black children in kindergarten through second grade from in¬
tegrated and segregated classes in the North and South. Findings
were that the tendency of the children was to color themselves
lighter than their own color and select the white doll. The Clarks'
concluded:
...a child cannot learn what racial group he belongs to
without being involved in the larger patterns of emo¬
tions, conflicts, and desires which are part of his
growing knowledge of what society thinks about his race...
the discrepancy between identifying one's own color and
indicating one's color preference is too great to be
ignored. The negation of the color, brown, exists in
the same complexity of attitudes in which there also
exist knowledge of the fact that the child himself must
be identified with that which he rejects.22
The findings of the Clarks were interpreted universally to mean
that blacks have negative self-concepts and generally devalue
themselves and their race. Consequently, this dictate has per¬
vasively diseased the theoretical framework of most empirical
research on the black self-concept. Hence, we have the origins
of a tradition of a negative black self concept theory. The
import of the Clarks' studies, and the replication of these stu¬
dies, to the historical development of research on the black self
concept lies in the influence of these studies on other social
scientists.
In order to gain a full consciousness of this thesis, let's
unveil its underlying/implicit assumptions and contradictions.
The fundamental assumption, from which all others derive, is the
cultural statement that Black Culture does not exist. As far as
is
blacks are concerned this meant' unequivocally,without exception .
-l6-
Thereupon, blacks become totally incapable of self actualization
outside the context of the white American frame of reference. This
also presumes a cultural statement of white supremacy. Maintain¬
ing that, blacks believe this notion of white supremacy, the de¬
scendant thesis, that they have inculcated the normative percep¬
tions, expectations, values, and attitudes of white middle class
America, is valid. I find it inane to come to the defense of this
notion. I would let all the history of black American struggle
address the absurdity of this notion. There is yet another view
on the continuum of self-hate thesis which, in effect, is tanta¬
mount to the denial of a black culture. This position suggests
that the uniqueness of the black culture constitutes a variant of
the general (white middle class) societal or identity pattern.
Logically, however, one would expect that the process of black so¬
cialization would produce patterns of identity signficantly differ¬
ent in nature and kind from those associated with whites. This
position encompasses a historical view. It assumes that the
common experience of blacks as slaves, of systematic exclusion from
all social, political, economic', institutions’and pervasive discrim¬
ination is at the crucible of black identity. However, in the same
breath, it designates the black community as the antecedent of ne¬
gative self concepts. The reality, in all events, is that the com¬
mon experience of blacks is based on a social definition of race.
This compells one to the realization that institutional racism is
at the crucible of black identity. Vontress, a proponent of the
self-hatred thesis, proposes as a basic to creating positive self¬
perceptions in black people, the elimination of racism in America- He
-17-
adds, that young "black children must be taught directly that they
are black and proud. "This may mean that some students will come
up to hate whites more than they already do, at least initially,
but it is a risk that must be taken..."
Vivian Gordon performed an extensive investigation of black
self concept research conducted between 1939 and 1973• She notes
the possibility of change in reference groups has not
often been considered by researchers conducting black
self concept research. This lack of attention to re¬
ference groups can present complex problems of inter¬
pretation of self concept findings...To compare blacks
with whites, without given consideration to cultural
differences can well be a function of racism as it has
come to be institutionalized. It denies the existence
of black culture, it emphasizes white definitions of
blacks as negative.24
The emergence of a notion of differential referent groups is
crucial to the development of black self concept theory. It
is high time that the resources available to blacks in shaping
a positive identity is acknowledged. As noted by Barnes:
the "generalized other" in theory appears to be syn-
onomous with "white society." This position or inter¬
pretation of theory gives no recognition to the pos¬
sibility that the black community may serve as the
child's social referent, therebv asserting the influ¬
ence as the "generalized other. '2 5
From their empirical investigations of rural and urban black ado¬
lescents, Baughman and Dahlman corroborate the notion of differ¬
ent reference groups:
It is also important to emphasize...that the typical
black chlld--whether urban or rural—spends most of
his formative years in essentially a black world.
The black community provides him with a frame of re¬
ference. . .Thus, the critical consideration in regard
to the generation of self-esteem is that the black
child compares himself with other black children not
with white children.25
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Ladner asserts that the imposition of white middle class norms on
black behavior has contaminated the objectivity of black self con¬
cept research:
The concept of social deviance is quite frequently
applied to the values and behavior of blacks because
they represent a departure from the traditional
white middle class norm...But these middle^ class
standards should not have been imposed because of the
distinctiveness that characterizes black life style^
particularly that of the masses.26
Clearly, the origins of black character cannot be under¬
stood until the relationship between the two systems of the
immediate environment, family—individual and collective,.and
wider society, "generalized other", are known. Several self
concept theorist have suggested frameworks for defining black
referents. These incorporate the Symbolic Interaction approach,
but make some distinctions, relevant to the black community,
which are more appropriate. Nobles, from his own empirical in¬
vestigations as well as his review of other black self-concept
research, recommends that black self-concept researchers consi¬
der the relationship between African and Black Self-Concept. He
suggests that the difference between African and Western concep¬
tions results in different self-concepts between black and white
Americans. He notes:
The African world-view suggests that "l am because
we are, therefore, _I am." In so emphasizing, this
view makes no real distinction between the self and
others.27
Nobles postulates that the organizational character of the self
includes three components—the "l" and "me" referents postulated
by Mead as well as the referent "we" which is not generally con-
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sidered in self theory. He further suggests that while the "l-
Me" referents might dominate the self-concepts of persons of
Western European descent, the "We” may have a stronger relation
to blacks' concepts of self. He concludes,"it is only through
a full understanding of the African concept of self can valid or
reliable research be done in the area." Furthermore, he warns
social scientist against permitting their white counterparts (as
well as themselves) to infer, through research that the problems
blacks are presently experiencing in America are a result of ne¬
gative self concepts, rather than institutional racism.28
Dolores Norton submits that in order to compensate for the
potential destruction of self worth directed from the wider soci¬
ety, blacks Incorporate attitudes of two "generalized others'":
the generalized other as defined by Mead, in which the individual
assumes the attitude of the wider society, and the alternative
generalized other, which is the attitude of the minority social
order, that of family and Immediate community environment. She
asserts, that while the attitude of the minority generalized
other can develop, restore, or help maintain self esteem, and can
be used as a buffer against the attitudes of the dominant "gener¬
alized other, the minority community can never be total because
it and the wider society are interdependent. There exists a
fundamental conflict between the dual generalized others, in the
maintenance of a positive self-image.29 Silberman supports the
idea of a minority generalized other that compensates for the
self devaluation generated by the attitude of the dominant soci¬
ety. In addition he states:
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There must be an enormously powerful mechanism of
socialization In the 'black' subculture toaiable
people to function in so destructive an environ¬
ment .30
He elucidates three possible outcomes within the context of a
minority generalized other: l) an Individual receives positive
reflections and attitudes from both the minority and majority
generalized others. This leads to a sense of self-worth and har¬
mony In functioning. 2) an Individual receives two negative
generalized others. This Individual's family and immediate com¬
munity Interact with him In a way that denies him self-worth,
coupled with destructive attitudes of the majority generalized
other. He experiences a lack of self-worth, unalleviated by any
other perspective. This can lead to self-hatred phenomena. 3)
An Individual receives a negative minority generalized other and
a positive majority generalized other. The attempted Incorpora¬
tion of the Individual would probably determine which set of at¬
titudes would be dominant. W.D. Smith postulates a paradlgmi
somewhat similar to Sllbermans'. He suggests that each black per¬
son Is Influenced by and therefore selects, consciously or uncon¬
sciously, a ratio of black experiences and white experiences to
formulate his or her self concept. The resulting ratio of se¬
lected positive black and postive white experiences that go to
form the black self concept Is directly related to the ones that
Impressed them the most. If the percentage of white positive
experiences that Impress the black organism are higher than the
percentage of positive black experiences, the black organism
will formulate a "white self concept" and thereby deny self-
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acceptance and deny acceptance of other blacks. Conversely, if
the precentage of positive black experiences that impresses the
black organism are higher than the percentage of positive white
experiences, then the black organism will formulate a "black self-
concept" and thereby accept self and accept other blacks also.31
32
Chestang defines two sources of input and output, which
are comparable to the minority and majority generalized other.
These are the sustaining environment, representing the dominant
"generalized other", which houses the goods, services, political
power, and economic resources needed by the individual to sustain
himself; and the nurturing environment, representing the black com¬
munity and family, where the individual finds emotional support
and identity and feels intimacy and being.
RELA.TED LITERATURE
Self-Concept of Black Men
A substantial review of literature revealed a very impover¬
ished and almost non-existent repertoire on self-concept and/or
sex-role perceptions of the black male exclusively. Some of the
black self concept research has included black men in their sam¬
ples of the black population. However, very few of these studies
have considered sex as an independent' variable. Consequently,
the findings and conclusions of most of this research generalized
about the masses of blacks, without differentiating findings from
black males and females.
There exists substantially more empirical research on the
black female and self-concept/sex-role perception than on the
-22-
black male. This is as expected realizing the legacy of a myth
of matriarchy, designed and perpetuated by white social scien¬
tists. Most of the empirical research involving black men,
and they were few, used homogenous sample groups. For example
most of these studies used college-students, "disadvantaged"
Negroes, or children and they usually compared black students to
white students. When focusing on empirical research on black
males, that doesn’t derive from a negative-self-concept thesis,
the pool becomes even more narrow.
James (1973) did a study of Black Self-Esteem which ques¬
tioned the traditional self devaluation thesis concerning black
Americans. He offered a conceptual scheme to explain the rela¬
tionships existing between variations in levels of black self¬
esteem, which identified these variables: l) Interracial contact
2) social participation and 3) favorableness toward integration.
He hypothesized that l) Self-esteem negatively related to pre¬
vious interracial contact. 2) Self-esteem positively related to
social participation and 3) Self-esteem positively related to
favorableness toward racial integration. His subjects were 4o8
black students. His findings supported hypothesis one; there
was some empirical support for hypothesis two, the relationship
was strongest for forms of interaction involving exposures of face-
to-face contact, as well as mass communication; and there was very
little evidence for hypothesis three.33
Rich (1973) investigated the effects of gender and race,
separately and in interaction, on the self-identification and self
evaluation of college students. The investigation had three pur-
poses, to assess the extent of similarities and differences, the
nature of the similarities and differences, and to indicate some
structural influences which might qualify the effect of gender or
race on self structure. The hypotheses were generated from a Sym-
holic Interaction theoretical model. Three samples were tested on
three separate occasions. Findings were that there were more gen¬
der differences in whites than blacks in self identification.
There were more gender,, differences in blacks than whitest on self
evaluation. There were more gender differences in self identifi¬
cation and evaluation among high than low income respondents.
There were signicant racial differences, which clearly indicated
the relatively favorable self-evaluation of blacks, compared to
white respondents.
Morse,(197^) explored some of the factors Influencing the
masculinity of urban black male high school seniors. Specifically
he investigated the family background characteristics which con¬
tribute to variability in masculinity in urban black males. He
suggested that the following variables would be predictors of high
masculinity: the presence of a father figure; father's masculinity
nurturance and-power; mother's encouragement of masculine behavior
extended family; sibling composition; parental income; parental
education; and parental employment. His findings were that the
greater the number of sisters the higher the masculinity; the grea
ter the number of years the mother worked full time during ages
one through twelve, the higher the masculinity; the father's work,
education, and position as family decision maker related to mascu¬
linity.
Alibaruko (1976), studied the nature of self-concept of
black college students over a five year period, 1969-1975* She
utilized the WAI (Who Am I) Questionnaire, background information
questionnaire, personal interviews and participant observance. Her
findings were that as a group they did not show negative self con¬
cept nor self-hatred.
Penick (1970), examined the problem of racism in the U.S..
The study was designed to examine certain behaviors and attitudes
relevant to the knowledge people have of black culture. Black and
white subjects were tested; whites for their knowledge of black
culture and racist attitudes and/or racist behaviors; forcblacks
whether such knowledge influenced their image of themselves and
blacks in general. The findings were that blacks' measures of
self-concept support the assumption underlying the concept of black
pride and many practical efforts to increase awareness e-g- black
studies curricula, black T.V. programming, etc. Specifically, the
findings were that blacks with greater knowledge of culture had
more positive self-concepts than blacks with little cultural know¬
ledge. Subjects designating themselves as "black" or "Afro-Ameri¬
can" had significantly higher information scores than those desig¬
nating themselves as "Negro." Blacks had lower internal scores,
indicating a possible rejection of the "individual inadequacy" ex-
planation in favor of a "societal pathology" interpretation. Blacks
had higher error-choice scores than whites, a result which fits
other findings showing that minority groups tend to accept majority
stereotypes, even where these are derogatory.
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Healey (1974), did a study of American students across ethnic, sex,
and socio-economic variables; a comparison of Negro, Anglo-Saxon,
and Spanish American students. She hypothesized that Spanish Amer¬
ican students T/jould have a more positive self-concept than Negroes
and Anglo Saxon's would have a more positive self-concept than
Spanish Americans. Her findings failed to confirm this notion.
Secondly, she hypothesized that subjects would exhibit differing
degrees of positive self-concept in direct relation to their posi¬
tion on the socior-economic scale. This is partially confirmed.
Finally, she hypothesized that the sex of subjects would account
for differences on self-concept-scores. This finding was not con¬
firmed. The instrument used to test the Self-Concept was the Ten¬
nessee Self-Concept scale.
Sex-Role Perceptions of Black Males
In terms of sex-role, there was hardly any empirical research
on the black male. In fact, most of the propositions set forth
about the black male's sex-role perception were anecdotal; there
was not much empirical evidence for the pervasive stereotypes, in¬
terpretations, etc . . of the black man's sex-role perceptions. In¬
variably, these ascriptions descend from the negative self-concept
theory but in terms of sex-role, namely, the Emasculation theory.
The underlying assumption is that sex-roles of black men are the
pervasive concept-of-self contributors to the formulation of the
self-concept. It has also been assumed that black men use the
white middle-class normative sex-role model as a reference in de¬
termining the nature of their own sex roles. The basic premise of
the "Emasculation theory, is that the vicissitudes of slavery .of '
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systematic denial of opportunity, have literally and figuratively,
psychologically castrated and thus, made potent and effeminate in
character, the "black male. This attack on the "black man's mascu¬
linity is "scientifically" justified on the "basis of the MMPI, a.;
psychological Instrument which askes the su"bjects the applica"bility
to himself over 500''Simpleist§.tements e.g. I 'would like to "be a sin¬
ger. Black males score higher than white males. These results are
interpreted universally as demonstrating effeminateness in black
men. The syllogism of this line of thought is as follows: black
men are emasculated. Emasculation has prevented him from coming
to full emotional maturity. As a result, he tends to be a poor
husband, poor father, and/or absent father. Most theories on the
sex-role perceptions of black men are derivatives of this theory.
At the other extreme there is a prevalent thesis that the black
man behaves 'super' masculinely, in order to compensate for his
lack of self-esteem and lack of a meaningful sex-role identity.
The inherent double bind of these theses are obvious. If black
men ascribet’ifeminine" characteristics to themselves they're con¬
sidered effeminate; if they act like real men they're said to be
34
exaggerating normal masculine behavior.
It is important to understand the nature of social science
for what it is—a form of ideology; as well as its function—a
proproganda apparatus, which serves to Justify the status quo.
This need to control the image of black males is the unmitigated
fear of black male power. In this respect, black Identity becomes
a potent force in black group consciousness.
CHAPTER III
METHOD OF INVESTIGATION
To test the hypotheses, the investigator employed the sam¬
ple survey method of investigation. The sample survey method
facilitated the collection of data from diverse groups of black
men in their varying environments. Runkle and McGrath describe
the sample survey method as one that can be used for:
...gathering observations in behavior settings where
the behavior observed is not intrinsically connected
to the setting...The behavior to be observed takes
the form of responses generated by the investigator's
questions and instructions; that behavior is not a
response to properties of the concrete behavior set¬
ting in which it takes place.
This method of investigation which emphasizes the "actor" facet
and ignores the "context" facet was appropriate to the objec¬
tives of this study. Thus, data for this study was collected
from self-reports of the black male subjects. An assertion
made by the investigator was that subjective reports are the
most critical sources of information relative to .the aims of
this study. It was viewed as equally important, however, to
gather information in a manner that would be minimally obtru¬
sive to the natural setting, in order to control the introduc¬
tion of a wide range of confounding variables. The sample sur¬
vey method allowed the investigator to collect data from sub¬




The type of study design employed was the cross-sectional
survey. "In a cross-sectional design^ the data is collected at
one point in time. It is most appropriate for making inferences
about the characteristics of the population from which the sample
is drawn and making inferences about the relationship between
variables at that point in time at which the data was collected."2
Sample Selection
This study was conducted in Washington^ D.C., with adult
black men.
The population of adult men was organized into homogenous
sampling units, utilizing post-secondary education institutional
experiences as the stratification variable:. The initial step in
identifying black men for each study stratum was to approach known
organizations, educational institutions, and professionals eg.
The National Urban League, fraternities, post-secondary institu¬
tions, located in D.C..
The next stage of selection employed purposive sampling.
Procedures were developed to identify and obtain potential sub¬
jects that should be included in either of the three study par¬
titions, who had not been identified in the initial stage. For
the strata of non-college and college-graduate men, all poten¬
tial subjects given the questionnaire were asked to provide the
investigator with the names and phone numbers of men who were
their educational peers, assumed to be willing and able to par¬
ticipate in the study, or they were given a phone number with
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which to reach the investigator. In both cases, it was uniformly
explained, either verbally or written, that the investigator as
part of the requirements for her Masters, had designed a study to
provide self-reported descriptions of the self-concepts and sex-
role perceptions of black men in D.C .. A total of sixty-three
reports were obtained in these two stages.
Finally, three separate groups, representing the design
partitions of the study were prepared for the final sampling
stage. Simple random sampling procedures were used as the final
selection stage to identify specific black men for each of the
pre-arranged strata. A total of forty-five subjects were selec¬
ted, fifteen for each group.
In a very broad sense, the sampling procedure utilized
could be considered a stratified random sampling, however, it
was not because two important criteria were not met for this
type of procedure. Ideally, this type of sampling, which is a
form of probability sampling, would require a complete listing
of all population elements; in other words, an adequate sampling
frame. This is one potential difficulty with all probability
sampling plans. In some cases, such as this, an actual listing
of the population is not readily available. As well, particular
constraints involved in this research effort, were time and re¬
sources. Given these limitations, the findings cannot be genera¬
lized to the entire universe of black men, neither was this the
intent of this investigation.
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Procedures for the Study
The questionnaires were mailed to individual black men,
or hand delivered in some cases. The package included an in¬
troductory statement, giving the purpose of the study, appro¬
ximate time required for completion, and referral information
for other interested individuals.
Each component part of the questionnaire had separate
instructions. There was no clarification or interpretation of
questions provided.
Instrumentation
The data for this study was collected through a survey
questionnaire between January and February, 1980. The actual
survey instr'ument consisted of test items from the Tennessee
Self Concept Scale (TSCS); the Bern Sex Role Inventory (BSRI);
the Black Self Concept Scale; and descriptive socio-demogra¬
phic and family background characteristics. -
Tennessee Self Concept Scale
Of the dimensions of the self-concept available from the
Tennessee Self Concept Scale, six were employed in this study.
Four of the dimensions were used to describe the "external re¬
ferents" to the self-concept, as described by Fitts: Personal
Self, Family Self, Social Self, and Moral/Ethical Self. The
Personal Self dimension describes the individual's feelings of
personal worth or adequacy, self-respect, and self-confidence;
the Family Self dimension describes the nature of the individ¬
ual's relationships with his primary group and his sense of
adequacy as a family member; the Social Self dimension describes
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the individual's sense of adequacy or worth in relationships with
people in general; and the Moral/Ethical Self describes moral
worth, relationship to God, feelings of being a "good" or "bad"
person, and satisfaction with one's religion or lack of it. In
order to provide a more detailed con'^ient description of each of
the above dimensions, Fitts, developed "internal referents," of
Identity, Satisfaction, and Behavior.3
In this study, only Satisfaction and Behavior were used.
Satisfaction describes how the individual feels about the self he
perceives l*e.Personal Self, Family Self, etc.. Behavior describes
the individual's perception of the way he functions, as related
to the same dimensions. Individually, these internal referents
form separate dimensions referred to as the "internal frame of
reference for describing the self-concept," according to the TCSC
instrument. With the above conceptual scheme, fifteen scores
were examined to describe significant information concerning di¬
mensions of the self-concepts of black men In'.the sample popu¬
lation. It is noted, however, that in order to obtain total i;:
scores of Satisfaction and Behavior, it would have been necessary
to employ the total Tennessee Self Concept Scale. Since the to¬
tal Tennessee Self Concept Scale was not used in this study, the
scores are considered partial scores, related the the Personal
Self, Family Self, Social Self, and Moral/Ethical Self.
The dimensions of the self-concept from TSCS employed in
this study consisted of fifty-four items. Each of the dimen,-
sions consisted of both positive and negative items. Re^on-
dents were asked to rate each of the items on a five-point scale.
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from "completely true" to "completely false," indicating the ex¬
tent to which the items were considered self-attributes.
The TSCS is so arranged as to permit "Completely False"
responses to negative items and "Completely True" responses, to
postive items to have equally high value. This permitted the use
of a unified scoring system for tabulating responses. The higher
the score on the individual, as well as collective dimensions,
the more positive was the men's self descriptions.
Black Self Concept Questionnaire
Fendfich and Pearson, developed a twenty-nine item ques¬
tionnaire which they used in a study exploring the independent
variable associated with alienation among black veterans.4 This
instrument was utilized in this study to measure black identity
because its basic underlying assumption relates directly to the hy¬
potheses of this study. Fendrich and Pearsons; thesis was that
black vets (men) are indeed alienated men, which according to their
definition "does not mean political apathy, but an active rejection
of white institutions and values, as well as support for those be¬
liefs and representatives of the black community that encourage
sentiments of black nationalism, and separatism." Thus, they hy¬
pothesized that highly alienated black men will reject "and re¬
place (white social institutions, philosophies, values) by a po¬
sitive black identification, a set of attitudes that fosters a
separate social psychological Identity leading to demands for po¬
litical and social separation of blacks from white America." This
latter statement was quite relevant to the hypotheses of this study.
The dimensions used to define alienation were: l) distrust of
-33-
white authorities 2) rejection of the public philosophy and 3)
favorable sentiment for political and social separation.
The dimensions of the black-self concept utilized from
the Fendrich and Pearson questionnaire consisted of fourteen
items, which related to positive black self identification■ie.
favorable sentiment for political and social separation.
Respondents were asked to rate each of the items on a five-
point scale, ranging from "strongly agree" to "strongly disa¬
gree," indicating the degree to which items reflected their true
feelings. The lower the score on the individual, as well as
collective dimensions, the more positive the black self-identi¬
fication.
Bern Sex Role Inventory
The Bern Sex Role Inventory (BSRI) was employed to describe
the sex-role perceptions of the black men in this study. BSRI
consists of three major scores: the "Masculinity" score, "Fem¬
inity" score, and "Androgyny" score. The "Masculinity" score
indicates the extent to which an individual includes traditional
masculine personality characteristics as self-descriptive. The
"Femininity" score indicates the extent to which an individual en¬
dorses feminine personality characteristics in his self-descrip-
tion. The "Androgyny" scores describes the relative amounts of
masculinity and femininity that the individual includes in his
self-description, and therefore, characterizes the nature cf the
individual's sex role.
Although no explicit definitions of masculinity and femin¬
inity are included in Bern'A discussion of her instrument, the
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followlng statement provides Implied definitions of those concepts
In general, masculinity has been associated with an
instrumental orientation, a cognitive focus on "get¬
ting the job done" and femininity has been associated
with an expressive orientation, an affective concern
for the welfare of others.5
An important assumption, however, is "on a conception of the sex-
typed person as someone who has "internalized" society's sex-typed
behavior of males and females. These personality characteristics
were selected as masculine/feminine on the basis of sex-typed
social desirability dnd:not-‘on the basis of differential endorse¬
ment by males/females" as most other inventories have done.^
Subjects in this study were asked to respond to the BSRI
items on a seven-point scale, from "never or almost never true"
to "always or almost always true" in terms of how well these
characteristics described them individually. A mean score was
then calculated from the self-ratings for all the "masctiline"
items the men rated as self-attributes (masculine score) and for
all the feminine items rated as self-attributes (femininity
score). The student t ratio for differences between the masculin¬
ity and femininity scores were computed to describe the "androgyny
score for the individual men.
CHAPTER IV
ANALYSIS OF DATA
This chapter presents the results of the study. The primary
aim of the chapter is to analyze and interpret the collected data
in relationship to the hypotheses developed about the self-con¬
cepts and sex-role perceptions of black men from non-college,
college-student, and college-graduated educational categories.
The statistical tools employed to test the hypotheses were: Ana¬
lysis of variances, t-tests, and Product Moment Correlation of
Coefficients, with the .05 level of confidence considered to be
statistically significant.
The chapter is divided into the following sections: (l) Self-
doncepts; (2) sex-role perceptioons; and (3) the correlation be^-^
tween self-concepts and sex-role perceptions.
Self-Concepts
Hypothesis 1
THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SELF-CONCEPTS OF NON¬
COLLEGE BLACK MEN, COLLEGE-STUDENT BLACK MEN, AND COLLEGE-GRADU¬
ATED BLACK MEN IN THIS STUDY, AS RELATED TO EDUCATIONAL DIFFERENCES
Education was selected by the investigator as a rele¬
vant variable in relationship to differences in the self-concepts
of the sample population. The rational for the selection of edu¬
cation as an independent variable is that it is generally assumed
to be correlated with the self-concept. For example, William Fitts
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The author of the self-concept scale used in this investigation,
notes that:
...individuals who attend college are the ones who are
more highly motivated, are more intelligent, and have
more self-esteem. In addition, becoming a college
student is sufficient achievement to cause an increase
in the...individual's feelings of self-worth and his
overall level of self esteem.^
Contrary to the above notion, it is the assumption of this inves¬
tigator that the self-concepts of the sample population will not
vary with differences in the level of education of the respondents.
Hypothesis one was developed to test this assumption.
The relationships between the self-concepts and different
level of education of the sample population was examined, by em¬
ploying one-way analysis of variance.
The findings from the analysis performed revealed no
statistically significant differences in the external and/or
internal dimensions of the self-concepts of the sample popula¬
tion, as related to educational differences. Separate analyses
were performed on the external self-concept dimensions of Personal
Self,Family Self, Social Self, and Moral/Ethical Self. Further
analyses were conducted on the internal self-concept dimensions
of Self-Satisfaction and Behavior and on the combination of ex¬
ternal and internal self-concept dimension scores. A final analy¬
sis was performed on the Black self identity variable.
Hypothesis 1 was supported by the analysis of both the
external and internal self-concept dimension scores, the combination
scores, as well as the black self-identity dimension. Table 1,
present-the findings.
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table 1 - ANALYSIS OF VARIANCE OF INDEPENDENT EXTERNAL AND INTERNAL
DIMENSIONS OF THE SELF-CONCEPTS OF NON-COLLEGE, COLLEGE-STUDENT, AND














Personal Self 26.27 24.20 24.20 .0134
Satisfaction 16.4o 15.33 15.47 .6098
Behavior ■9.87 8.87 8.73 . 0166
Family Self 35.33 31.13 29.14 .0075
Satisfaction 22.40 18.73 17.47 .0050
Behavior 12.93 12.40 11.64 .0206
Sdclal Self 33.33 28.94 29.40 . 0284
Satisfaction 20.93 18.27 17.67 .0080
Behavior 12.40 10.67 11.63 .0000
Moral/Ethical Self 39.74 37.94 36.27 .0033
Satisfaction 19.47 18.87 18.00 .0000
Behavior 20.27 19.07 18; 27 .0080
Black Self Identity 34.33 35.20 32.46 .0023
*p . 05
The general trend of the self-concept scores of the sample popu¬
lation suggest similarities, rather than differences among the
hlack men in this study. Thus, the investigator accepted the hy¬
pothesis that there were no significant differences in the self-
concepts of non-college, college-student and college-graduated
black men.
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THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SELF-CONCEPTS OF THE
BLACK MEN IN THE TOTALTSAMPLE POPULATION OF THIS STUDY, AS RELATED
TO VARIED COMBINATIONS OF FAMILY BACKGROUND CHARACTERISTICS.
An assumption of this investigator was that the sub-group¬
ings of respondents from different family backgrounds would show
similar scores on the external and internal dimensions of self
concept in this study. It was expected, then, that differences in
family background would not cO-vary with differences in the self-
concept scores of the respondents in this study.
Family background characteristics included in this study
were: family structure; employment status of parents; educational
levels of parents; relationship with parents; parental influence;
religious preferences and interests of parents; and childhood fami¬
ly income. The direction of analysis of famiy background charac¬
teristics was guided by differences fouhd within the sample popula¬
tion.
The specific family background differences in the sample
were: (l) family structure; (2) educational levels of respondents'
mothers and fathers; and (3) childhood family incomes.
Analysis of variance was performed on the above family
characteristics, as they related to the combined external and in¬
ternal dimensions of the self-concept scores. The results of
analysis revealed that there were no significant differences in
the external and Internal dimensions of the self-concepts of re¬
spondents related to family structure, educational levels of mo¬
thers and fathers, or childhood family incomes. Therefore, hypo¬
thesis two was accepted. The findings are presented below, in
table 2:
-39-
table 2 - DIFFERENCES IN THE COMBINED MEAN SCORES OF EXTERNAL AND
INTERNAL DIMENSIONS OF THE SELF-CONCEPT, AS RELATED TO FAMILY STRUC¬
TURE, MOTHER'S EDUCATION, FATHER'S EDUCATION, AND CHILDHOOD FAMILlf
INCOME.
Means of Difference
Category N Mean Scores ProUabllity*
Family Structure:
- One-parent 9 150.0 .0624
Two-parents 31 152.1
Neither parent 5 151.2
Mother's Education
Less than High School 10 153.7 .0188
Completed High School 18 151.4
More than High School 16 151.3
Father's Education
Less than High School 18 153.4 .0395
Completed High School 14 152.1
More than High School 16 148.5
Childhood Family Income:






THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SELF-CONCEPTS OF THE
BLACK MEN IN'':THE TOTAL SAMPLE POPULATION OF THIS STUDY, AS RELATED
TO VARIED COMBINATIONS OF SOC10-DEMOGRAPHIC CHARACTERISTICS.
The underlying assumption of this hypothesis was that dif-
diferences in the self-concepts of the black men in this study,
would not co-vary with differences found in socio-demographic
characteristics. Socio-demographic characteristics, as defined in
this study, include: (l) age ; (2) marital status; (3) employment
status; (4) family structure and (5) present family income. These
characteristics were viewed by this investigator as relevant to
black men.
Analysis of variance and t-tests were performed on the
data for the purposes of assessing differences. Both of these
means of difference tests were considered to be statistically sig¬
nificant at the .05 level of confidence.
Table 3 presents a summary of the findings related to mar¬
ital status, present family income, and employment status of men
in the sample population.
The results of analysis revealed that there were no signi¬
ficant differences found in the self-concepts of the sample popu¬
lation related to differences found in marital status,present
family Income, or employment status. This phase of the analysis
included an assessment of the relationship between each of the
above variables to the independent dimensions of the self-concept
(Personal Self, Family Self, Social Self, Self-Identity, Self-
Satisfaction and Behavior. Further analysis was performed on the
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combined scores of the external and Internal dimensions of the
self-concept. In both analyses^ finding revealed no signifi¬
cant differences in the self-concepts of single men, married men,
or divorced or separated men. The findings revealed no ; signifi¬
cant differences in the self-concepts of low-income, middle-income
or high income black men in the study, as related to present fa¬
mily income.
The variable of emplo3rment status was examined separate--
ly by a t-test. Analyses were done on the individual dimensions
of the self-concept, as well as on 'the combined scores of these
dimensions. The results revealed no significant differences in
the self-concepts between employed and unemployed black men.
TABLE g - DIFFERENCES IN THE COMBINED MEAN SCORES OF EXTERNAL AND
INTERNAL DIMENSIONS OF THE SELF CONCEPT, AS RELATED TO MARITAL,
STATUS, PRESENT FAMILY INCOME, AND EMPLOYMENT STATUS.







Middle-income 11 148.3 .0774 (a)
High-income 21 - 148.3
Employment Status





Table 3.I presents the analysis of variance on the in¬
dependent variable of age.
TABLE 3.1 - ANALYSIS OF VARIANCE IN THE INDEPENDENT EXTERNAL AND
INTERNAL DIMENSIONS OF THE SELF-CONCEPTS OF RESPONDENTS RELATED
TO AGE CATEGORIES.
Category
Personal Self 26.04 23.86 24.00 1.44
Satisfaction 16.44 15.36 13.50 2.67
Behavior 9.70 8.50 8.00 1.18
Family Self: 33.22 29.92 30.50 . 6663
Satisfaction 20.59 18.00 18.24'' 1.44
Behavior 12.63 11.92 12.25 .8571
Social Self: 31.41 29.78 29.00 1.21
Satisfaction 19.74 18.28 17.50 2.20
Behavior 11.64 11.50 11.50 .0120
Moral/Ethical Self: 37.77 37.14 33.25 1.08
Satisfaction 18.96 18.71 16.00 1.72
Behavior 19.81 18.42 17.25 .9729
P=.05
The result of one way analysis on the independent variable
of age revealed that there were no significant differences in the
external and internal dimensions of the self-concept among varied
age groups of men in the sample population.
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The overall findings from the analysis of the differences
In self-concept, related to varied combinations of socio-demo-




THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SEX-ROLE PERCEPTIONS
OF NON-COLLEGE, COLLEGE-STUDENT, AND COLLEGE-GRADUATED BLACK MEN
AS RELATED TO THEIR EDUCATIONAL DIFFERENCES.
This hypothesis assumes that there are commonalities among
black men, with respect to sex-role perceptions, regardless of
their educational differences. Two general areas of sex-role
perceptions are assessed in this investigation: (l) expressive
role functions; and (2) instrumental role functions. In this stu¬
dy, "masculinity" and "femininity" BSRI scores were examined to
describe the adoption of expressive (femininity scores) and/or
instrumental (masculinity scores) role functions by the sample
population, in describing their individual sex-role^perceptions.
The Androgyny score, which is defined as the student t-ratio for
differences between the femininity and masculinity scores, will
also be examined.
The mean "masculinity" "femininity" and "androgyny"
scores were computed for each of the three educationally different
groups of men. Then, to examine the relationship between sex-role
perception and educational differences, one way analysis of vari¬
ance and t-tests were used.
The results of this analysis revealed that there were no
significant differences in the masculinity scores of non-college
-44-
college-student, or college-graduate men in the sample popula¬
tion. The findings; suggest that the adoption of instrumental
role functions as self-attributes is not related to educational
differences of the men in this study. One way analysis of var¬
iance was also performed on the "femininity" scores of the three
groups of educationally different men in the sample and no
significant differences were found. Table 4 shows the mean "fem¬
ininity" and "masculinity" scores of the three educationally dif¬
ferent groups and the student t-ratio , to describe the "androgyny"
scores of the men.
TABLE 4 - T-RATIOi FOR ANDROGYNY SCORES OP NON-COLLEGE BLACK MEN^, •
COLLEGE-STUDENT.BLACK MEN, AND COLLEGE-GRADUATED BLACK MEN, AS


















4.4 5.9 . 0034
*The smaller the t-ratio , the more androgynous the score.
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Hypothesis 5
THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SEX-ROLE PERCEPTIONS
OF THE BLACK MEN IN THE TOTAL SAMPLE POPULATION IN THIS STUDY,
AS RELATED TO THEIR VARIED COMBINATIONS OF FAMILY BACKGROUND CHAR¬
ACTERISTICS.
The specific family background characteristics differences
examined for this hypothesis were: (l) family structure; (2)
educational level of respondents' fathers; (3) educational
levels of respondents' mothers; and (4) childhood family income.
One way analysis of variance was employed to examine
ther "masculinity scores of respondents, related to their'varied
family backgrounds. The results of this analysis revealed that
there were no significant differences in the "masculinity"
scores of respondents in the study, related to family structure,
educational levels of fathers or mothers/ or childhood family
income. This suggests that the adoption of instrumental role
functions as self attributes does not differ significantly among
respondents on the basis of these family background differences.. .
Table 5 presents the analysis of the "masculinity" scores of re¬
spondents, as related to varied combinations of family background
o.hsraeteristics.
"Femininity" scores of the varied family background groups
were examined by employing one way analysis of variance. The re¬
sults showed that there were no significant differences in sex-role
perceptions related to family structure, mothers' education, fathers'
education, or childhood family income. This suggests that the adop¬
tion of expressive role functions as self-attributes does not dif.-
ferences.
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table 5 - ANALYSIS OF DIFFERENCES IN THE "MASCULINITY" SCORES OF










Less than high school
High school only
More than high school
Fathers' Education:
Less than high school
High School only
























THERE ARE NO SIGNIFICANT DIFFERENCES IN THE SEX-ROLE PERCEPTIONS
OF THE BLACK MEN IN THE TOTAL SAMPLE POPULATION OF THIS STUDY, AS
RELATED THEIR VARIED COMBINATIONS OF SOCIO-DEMOGRAPHIC DIFFERENCES
The soclo-demographlc characteristics examined for this hy¬
pothesis were: age, marital status, present family Income, and
emplosrment status. To assess the relationship between soclo-dem¬
ographlc characteristic differences and sex-role perceptions of the
sample population, one way analysis of variance and t-test were
performed on the data.
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Table 6, summarizes the sex-role perceptions of the sample as
related to socio-demographic differences.
TABLE 6 -F PROBABILITIES IN THE SEX ROLE PERCEPTIONS OF THE SAM¬







Age .0172 2.34- (a)
Marital Status .0966 .1197(a)
Present Family Income! 1.13 .7179(a)
Employment Status .6728 .lll8(t)
*p . 05
(a) = analysis of variance
(t) = t-tests
As indicated by Table 6, the results revealed no significant
differences between black men in the sample population, related to
age,employment status, marital status, or present family Income.
This held true for both "masculinity scores',' and "femininity scores.
Thus, the Investigator accepted the hypothesis, that there are no
significant differences in the sex-role perceptions of the black
men in the total sample population as related to their varied ..
combinations of socio-demographic differences.
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Correlatlon Between Self-Concept and Sex-Role Perception
Hypothesis 7
THERE ARE NO SIGNIFICANT CORRELATIONS BETWEEN THE DIMENSIONS OF
THE SELF-CONCEPTS AND THE ADOPTION OF EXPRESSIVE AND THE ADOP -
TION OF EXPRESSIVE AND/OR INSTRUMENTAL^ ROLE FUNCTIONS FOR
BLACK MEN IN THE SAMPLE POPULATION OF THIS STUDY.
The Intent of this hypothesis is to assess the relation¬
ship between the self-concepts and sex-role perceptions of black
men in the sample population. An underlying assumption of this
hypothesis, is that perceptions of self and role are not highly
correlated. If this assumption is valid, then one will find no
significant correlations between the dimensions of the self-con¬
cept and the adoption of expressive and/or instrumental role func¬
tion for black men in this study.
Empirical investigations on the self-concepts of black men
have generally assumed that there does exist a high correlation
between the self-concepts and the nature of sex roles for black
men.. Although a high correlation between self-concept and sex-
roles of black men has been consistently proposed, none of these
studies foud provided any empirical support for this assertion.
Hypothesis seven in this study seeks to provide empirical evidence
related to the correlation between self-concepts and sex-role per¬
ceptions of black men. The objective of the analysis is to de¬
scribe, rather than predict the nature of the relationship between
these two variables.
To examine the correlation between the dimensions of the self-
concepts and the adoption of expressive and/or instrumental role
functions for this study, Pearson's Product Moment Correlations
of Coefficients was used as the statistical tool. Correlations
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Twere considered significant at the .05 level of confidence. The
analysis performed in relationship to hypothesis seven, examined
the mean scores of the dimensions of the self-concept and the
mean scores of sex-role perceptions for the total sample popula¬
tion of this study, to assess the correlation. Table 7 presents
a summary of these findings.
TABLE 7 - CORRELATIONS BETWEEN DIMENSIONS OF THE SELF-CONCEPT AND
THE ADOPTION OF "MASCULINE" AND/OR "FEMININE" CHARACTERISTICS AS
SELF ATTRIBUTES FOR BLACK MEN IN THE SAMPLE POPULATION.
N=45
Category Mas Fern
Personal Self -.0303 .4.563
Family Self .0165 . 4458
Social Self .1324 .5099




p. - ^=1- .05
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Flndln^s
The findings of this study were unequivocal. There exists
high similarities, rather than differences, in the self-concepts
and sex-role perceptions of diverse groups of black men, within
the sample population of this study. The results of analysis con¬
sistently showed that there were no significant differences be¬
tween black men in the study, as related to educational differences,
socio-demographic differences or family background differences.
This suggests the existence of a definitional norms for
black men. There is a normative framework from which emerges the
organization of personal, social, family, and moral/ethical qua¬
lities that black men attribute.to themselves, as these qualities
relate to their identity, satisfaction, and behavior.
Post-secondary educational achievement of black men does
not increase their feelings of self-worth or overall self-esteem,
as assumed by many social scietlsts, particularly with college
students.
The indicators of self-concept differences among black men
are not the traditionally identified socio-demographic and/or
family background differences relevant to the dominant culture.
Black men almost equally adopt expressive and instrumental
role functions as self-attributes, with respect to his sex.
Therefore it is clear that black men in the study, have not in¬
ternalized the dominant society's sex-typed behavior. There exists
a normative framework for black men, form which emerges the black
man's view of what is appropriate or inappropriate behavior with
respect to his sex.
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Finally, there is not a significant or high correlation
between self-concept and sex-role perceptions, of the black men
in this study. This suggests that the assumed highly intimate
relationship, by social scientists, between black males definition
of self as a function of their sex-role, is not valid; it is not
and has not been empirically docvimented.
Conclusion
Based on the findings of this study, it becomes clear that
traditional, monocultural norms used to interpret the values,
attitudes, and behaviors of black men, should be discontinued.
This includes the use of traditional socio-demographic and family
background characteristics relative to self-concept and sex-role
perceptions. Before that can occur, however, it is first necessary
thatfuture black self-concept research include as a major focus,
the identification of indicators of the self-concept for black
men.
I recommend that this recognition is made on a very breadth¬
ful and depthful scale, particularly institutionally; that in¬
cludes all institutions e.g. educational, governmental, clinical,
etc.. To deny recognition of a black culture, is the ultimate
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